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Organizacion de los tiempos

LUNES | MARTES | MIERCOLES | JUEVES | VIERNES

08:50

09:35

09:35

10:20

Comunidad de pequefi@s: Ambientes de aprendizaje
Comunidad de median@s y mayores: Actividades diversificadas y
multiniveladas obligatorias (parejas/cooperativo).

10:10 -10:30

Programas socioemocionales + “aho bizi”

10:30

11:05

11:05

11:50

Comunidad de pequen@s: Tejido de aula + Tools
Comunidad de median@s y mayores: Ambientes/talleres [Metacognicion

11:50 -12:30

PATIO INCLUSIVO

12:30-12:40

Programas socioemocionales + “aho bizi”

12:40

13:15

13:15

14:00

Comunidad de pequefi@s : Procesos
Comunidad de median@s y mayores: ABP + Tools




ORGANT ZACTION Ot LoS ESPACTOS

ComuUnidad de \o, 1o, o de Movimiento, Natuva, Sinbodlico,
PeaUeR@s Tn€antil Cavpintevia, Luces § Sombvas,
Tm\<er'm3, Cvreadova, Huevta

ComuUnidad de 0, 19, % de Mate-matte, Amaluy, Cavgintevia,

wedian@5 Primavia Konta-katil, Leao, kaev'm%,
Huevta
Comunidad de 4°, 9°, b° de Cocina-cveadova, Kalaka,
W\O\.'OV‘QQ Peimavia Espevimentos, Botdnica, Histovio,
Radio

Labovatovio de wsica, Labovatovio avla del €utuvo \ o5 eaSiloS
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ERTAINEN KOMUNT TATEA/
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PASABTOEEN KONKISTATZLEAY

CONQUISTA OE PASTILLOS

















https://tours.tantatic.com/tour/mendigoiti-ikastetxe-publikoa?s=6ef1619c739d45e09c54e23e655755ff&x=-2.19247788545315&y=-110.14255974996021&m=OVpzWlVtUVlXR1U=
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PROTEKTU BERRTIAK/

NUEVOS PRONECTOS



ETORKTIZUNEKO LABORORATEGT -
GELA 7

LABORATORTO- AULA OtL FUTURO












ESKOLA TRRATIAY

RAOTO ESCOLAR






MUSTKA LABORATEGTIAY

LABORATORTIO Ot MUSTICA
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BIBLTIOTECA
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ESKOLA BARATZEAY
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IKASTETXE PUBLIKOA

AMBIENTE DE REFERENCIA:

PROGRAMACTION OEL AMBTENTE

PROPUESTA DESCRIPCION MATERIALES AMBITO COMPETENCIAS SABERES
QUE ES Y COMO SE DESCRIPCION
UTILIZA
MARCA X SI LA MIRADA DUA TRANSFERENCIA RIQUEZA PERMEABILIDAD METACOGNICION
PROPUESTA S PROPUESTAS ESTAN | CONEXION, MATERIALES Y MOTIVACION, INTERES, LAS PROPUESTAS
DISENADAS DESDE UNA GENERALIZACION A PRESENTACIONES CURIOSIDAD, SORPRESA, PERMITEN LA REFLEXION
CUMPLE MIRADA INCLUSIVA OTRAS DISCIPLINAS ATRACTIVO.... Y AUTOCORRECCION|
(propuestas inter y
transdisciplinares)
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Green spaces and cognitive development in
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Exposure to green space has been sssociated with better physical
and mental health. Although this exposure could also influence
cognitive devslopmont in childron, avallable epidemiological
m-m-ug-mmhm«nmnwymum

cognitive development in primary schooichildren. This study was
based on 2,593 scheolchildren in the second to fourth grades (7-10
y) of 36 primary schools in Barcelona, Spain (2012-2013), Cognitive

development in developmental

cognitive tests for sach cutcome. We assessed exposure to green
space by characterizing outdaor surrounding greenness at home

nd during wsing high-resalution (S m x
5 difference vegetation
index). Multilevel modeling was used to estimate the associations.
between green spaces and cogntive development. We observed
a0 enhanced 12-m0 Progress in Working memory and superior
working memory and 8 greater 12

activity are related to improved cognitive development (9),
DOutdoor surounding grecnness has also been reported 1o enrich
microbial from the envicoanent (10, which xmy positively
influence cognitive development (10). Through these pathways,
expasure Lo green space, inchading outdoor surrounding greenness
and proximity to green spaces, could influcnce cognitive de-
velopment in children, vet the available papulation-based evidence
oo the association between such aposare and cognitive develop-
ment in chikireo remams scarce.

The brain develops steadily during prenatal and early post
natal periods, which are considered as the most vulnerable
windows for effects of environmental exposures (1), However,
some cognitive functions closely related with leaming and school
achievement—such a5 working memory and attention—
acress childhood and adolescence as sn essential part of cogni-
tive maturation (12-14). We therefore hypothesized a prior that
exposure to green space in primasy schookchildren could en-
hance cognitive dcv:lopmcnl Accordingly, our study aimed to

associated with greenness within and surrounding school bound-
aries and with

ness surrounding home, commuting route, and school). Adding »
trafficrelated air polutant (elemental carban) to models explained
20-65% of our estimatod between school

and 12-m0 cognitive devalopment. Our study showed & beneficial
association between

School greenness
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assess the ion between indicators of exposure 10 green
space and measarcs of cognitive developmeat, includiag working
memozy (the system thal bolds multiple pieces of trarsilory ine
formaticn in the mind where they can be manipalated). superioe
working memory (working memory that invalves continuous
updating of the working memary buffer), and mattenteness in
primary schoolchildren. As a secondary aim, we also evaluated
the mediating role of a reduction in wr pollution as one of the
polential mechanisms underlving this associstion.
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Research paper

Impact of views to school landscapes on recovery from stress and ®(
mental fatigue

Dongying Li*, William €. Sullivan'

11 740t Ovive. b 1L 61830, Uetied

HIGHLIGHTS

® The effect of wandow views on aftention and stress were tested using randomized controlled xperment.
* Window views to green fandscapes promoste high schodl students’ attestion restoration

* Windaw views to green landscapes speed high schonl ssudents’ recever from streas

® AILSOLYN TESTOTANION 200 SIS FECOVETY Are SEPITACe Patlavays

* Exposure 1o daybght alone did not imprave sTdent perfonnance.

ARTICLE INTO AsSTRACT

Aridte Ay Previoms research has demoastrated positwe assacirions between fhe greeness of frgh schosl land-
Sexcived 22 My 2013 scapes and schood witde acaderni: performance. We 4o not koown, however, if preen Lindscapes cause
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Asoctan redatann was maasured using Dige Span Forward and Backwards. My shologeal sress levels were maasured by
shin (the propa of the ourzber of pairs of seccessve NNs
that diffes by more thas 50ms chvidzd by the 10tal pumber of NN ) and LFHF (the satio betwees low
q ¥ peak) 0
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Una analisi holistica i multinivell per identificar I'impacte del disseny d’una aula
en |'aprenentatge dels alumnes

Peter Barrett”, Yufan Zhang, Joanne Moffat, Khairy Kobbacy

School of the Built Environment, Maxwell Buillding, Unliversity of Salford, Salford M5 4WT, Regne Unit
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Taula11
Propecié de l'increment en la progressié de I'aprenentatge dels alumnes
relativa a cada factor ambiental

infoarticle

abstracte

Histdria de larticle:

Rebut el 3 dagost del 2012

Rebut en forma revisada el 21 de setembre
del 2012

Acceptat el 22 de setembre del 2012

Paraudes clau:

Disseny escolar

Impacte en Faprenentatge
Model multinivell

Holistic

Multisensorial

Proves

L'objectiu d'aquest estudi és comprovar si hi ha indicis per demostrar que el disseny dels edificis escolars
influeix en el ritme d‘aprenentatge dels alumnes de primaria.

S’han desenvolupat hipotesis per a 10 parametres de disseny dins d'un context de neurociéncia amb tres
principis de disseny. S'han comparat amb les dades recollides de 751 alumnes de 34 aules diverses, de set escoles
diferents del Regne Unit. El model multinivell desenvolupat explicava el 51% de la variabilitat en els entorns
d’aprenentatge dels alumnes durant un any escolar. Ara bé, dintre d'aixo, s'ha identificat un nivell elevat
d’explicacié (73%) a nivell de classe, associat totalment a sis parametres de I'entorn construit: color, opcid,

i6 lexitat, flexibilitat i lum.

Aquest model s'ha utilitzat per preveure 'impacte dels sis parametres de disseny en el progrés dels alumnes.
En comparar la “millor” i la “pitjor* aula de la mostra, s’ha descobert que tan sols aquests factors tenen un impacte
equivalent al progrés tipic d’un alumne durant un any. També ha estat possible calcular Iimpacte proporcional
d’aquests factors de I'entorn en el progrés dels alumnes, dins del conjunt de tots els factors que hi influeixen.

De mitjana, hi ha contribuit en un 25%.

Aixé demostra clarament I'impacte de 'entorn construit en el progrés dels alumnes i ressalta com n'és
d'imp que els bles politics, di dors i usuaris ho tinguin en compte. Malgrat aixo, degut
a I'ampli ventall de factors que formen part d'aquest enfocament holistic, el disseny dels espais d‘aprenentatge
encara suposa un repte important.

€ 2012 Elsevier Ltd. All rights reserved.

Factor ambiental Proporcié {96)
Color 18
Opcié 10
Connexié 26
Complexitat 17
Flexibilitat 17
Llum 12
Total 100
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Abstract: Standing desks have proven to be effective and viable solutions to combat sed v
behavior among children during the school day in studies around the world. However, little is
known regarding the potential of such interventions on cognitive outcomes in children over time.
The purpose of this pilot study was to d ine the gnitive benefits, i.e., improvements
in executive functioning and working memory, of stand-biased desks and explore any assocuted
changes in frontal brain function. 34 frest high school students were ited for B!

testing at two time points during the school year: (1) ln the (nll semesler and (2) in lhe spring semester
(after 27.57 (1.63) wecks of conti e and working memory was
evaluated using a p ized neumcogmhve test battery, and brain activation patterns of the

fi 1 cortex were obtained using functional near infrared spectroscopy. Cnnhnued utilization
cfthe stand-biased desks was iated with significant impro in function and

working memory capabilities. Changes in compnndlng brain activation patterns were also observed.

These findings provide the first preliminary evidence on the mumcogmtive benefits of standing,

desks, which to date have focused largely on energy exp di btained here can drive
future h with larger samples and schools, with comparlsm gmupq that m.sy in tum
implicate the importance of stand-biased de-zks as simple envi in

on enhancing children’s cogrutive functi g that drive their cognitive dcvelupmenl and nmpacl
educational vutcomes.

Keywords: sed y behavior; physical activity; i ive function; working memory;

brain activity; ENIRS; PFC

El tercer profesor: espacios que guian el aprendizaje

‘E 29 septiembre, 2017 8 Jesus C. Guillén \?D Go to comments Q Deja un comentario

En las escuelas21 el espacio educa, se dirige a facilitar el aprendizaje. El disefio
inteligente del espacio representa a un nuevo docente en el siglo XXI. Los espacios
nos configuran y nos definen. Son, al lado de alumnos y educadores, el tercer
profesor.

Alfredo Hernando

Somos conscientes de las nuevas necesidades educativas en los tiempos actuales. Buscar
alternativas curriculares, metodoldgicas o vinculadas a la evaluacién resulta imprescindible
para atender de forma adecuada la diversidad del alumnado. Como lo es plantearse cudl ha de
ser el rol del profesorado y del alumnado en una educacion en pleno siglo XXI. Relacionado
con esto Ultimo, la neurociencia ha demostrado la incidencia directa de las emociones en el
aprendizaje. Pero si importante resulta el clima emocional en el aula, también lo es el entorno
fisico en el que se da el aprendizaje porque afecta a nuestro cerebro. La arquitectura, el
disefio y las condiciones fisicas de los espacios en los centros escolares son mas importantes
de lo que creiamos en el proceso de innovacién educativa (ver figura 1). Y pueden vinculares a
otros factores criticos en la transformacién educativa, como los metodolégicos. Como dice
Rosan Bosch: “El objetivo no es crear espacios bonitos, sino que contribuyan al cambio”.




